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Abstract 
The purpose of this study was to determine if there was a 
difference in student performance .in writing when the topic for writing was 
self-selected or when the topic was assigned. 
Ten third-grade students from two classrooms in an urban 
elementary school participated in this study. During a period of ten weeks 
each student produced four pieces of writing. The topic of two of the four 
pieces was assigned. The other two pieces were formulated from self-
selected topics. 
The data were analyzed to determine which individuals and class 
wrote more for assigned pieces and which individuals and class wrote 
more for pieces where the topic was selected by the students. This was 
done by finding the total number of words written in each sample. The 
mean totals of these words were t�en compared. The students' work was 
next subject to a rubric to determine if there was a difference in the quality 
' 
of the writing. 
The results of this study indicated that there was a difference in 
student performance in writing when the topic for writing was self-selected 
or when the topic was assigned. Students, who were given the 
opportunity to select their own writing topics regularly, produced better 
quality self-selected writing pieces. These pieces had coherent story 
't 
structure and developed plots. These students showed some difficulty in 
answering to a task. Students from a classroom where assignments were 
commonly given produced better quality assignments, yet struggle with 
developing a plot and organizing a coherent story line on self-selected 
pieces of writing. 
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CHAPTER I 
Statement of the Problem 
Purpose 
The purpose of this study was to determine if there is a difference 
in student performance in writing when the topic for writing is self-selected 
or when the topic is assigned. 
Background 
Learning to write is an integral part of a child's educational 
development. Unfortunately, many children find no true interest in writing. 
This lack of interest is disturbing for many teachers. Not only do teachers 
have to contend with the ever rising standards set forth by the nation, but 
they must also explore creative paths in which to get their students 
motivated to want to write. 
Researchers such as Graves (1983) and Calkins (1994) believe the 
way lo motivate students to write is by allowing them to select their own 
writing topics. By allowing this you are acknowledging that each student is 
an individual and brings his or her own perspective to a writing piece 
(Applebee, 2002). Fu and Townsend (1999) agree that students should 
be well practiced in free writing yet acknowledge that assigned writing still 
plays a prominent role in the classrooms across America. 
Writing assignments are given to better prepare students to meet 
the demands society has placed upon them through standardized testing 
(Pearson, Vyas, Sensale, & Kim, 2001 ). Stewart-Dore (1986) suggests 
that these traditional teaching practices reflect learning content, not 
thinking and understanding. She continues on to say that to truly 
understand students as writers you must allow that they are individuals 
with their own ideas, and they must be allowed to express these ideas in 
their own way. 
Need for the Study 
Most research acknowledges that students need to be permitted 
free choice of writing topics. There is a limited amount of literature to be 
found emphasizing assigned writing . .  Although there is evidence to 
support free choice writing, assigned writing is still present, and in some 
cases dominant, in many classrooms across the country. Is there merit to 
assigned writing? Does this approach produce better quality writing in 
students? This study compared the writings of students using both 
approaches. The results provide an in-depth look at actual student work 
2 
and provide more insight into the on-going debate between assigned 
writing and free choice writing. 
Research Questions 
1. Is there a difference in student writing performance when the 
writing topic is self-selected or assigned? 
2. Is there a difference in student writing performance between 
classrooms where free choice of writing topics are commonly 
practiced and in classrooms where writing topics are commonly 
assigned? 
Definition of Terms 
Assigned writing, for the purpose of this study, is defined as any 
assignments or story prompts, given by a teacher, which all students were 
required to complete. 
Self-selected writing, for the purpose of this study, is defined as 
writing in which the students have chosen their topics independently. It is 
also commonly referred to as free choice writing. 
Rehearsal is defined by Graves (1983) as " ... the preparation for 
composing" (p.221 ) . This preparation can take many forms such as 
daydreaming, sketching, doodling, brainstorming, and conversing. 
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Limitations 
This study is limited to ten third-grade students in an urban 
community. 
This study was carried out over a ten-week period of time, and 
resulted in the completion of four pieces of writing, which were collected 
from each of the ten students. However, to get a clearer picture of the 
students' abilities, more pieces of writing would have been preferable. 
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CHAPTER II 
Review of the Literature 
Purpose 
The purpose of this study was to determine if there was a 
difference in student performance in writing when the topic for writing was 
) 
self-selected or when the topic was assigned. 
Writing in "Yesterday's" Classroom 
Along with this country's drastic growth and development over the 
past three centuries, society's approach to educating our children has 
dramatically changed (Erad & McCoy, 1992). We have progressed 
through many curriculum changes in education. 
Ersd and McCoy (1992) outlined James Miller's multi-stepped 
progression of education in their article entitled "Trends and Issues in 
English/Language Arts Curriculum." Miller states that prior to the twentieth 
century, education in this country was that of an authoritarian curriculum. 
During this time frame, students experienced instruction that required very 
little critical thinking with an emphasis on memorization. Writing 
instruction consisted mainly of grammar lessons with very little regard to 
the students' interest or motivation. 
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According to Miller, the twentieth century experienced three 
educational curriculums. The progressive curriculum approach to 
instructing writing focused on the end product of writing such as the 
proper way to write a business letter. The academic approach 
began to emphasize criticai thinking skills. 
The humanistic curriculum is what we experience today. Its 
main goal is to develop the whole child. Child-centered activities 
are gradually taking over teacher controlled tasks. Writing 
instruction plays a critical role in accomplishing that task. 
Erad and McCoy (1992) continue on to say that in order for 
curriculum writersto fully develop an .individual, they must include 
in their curriculum "space for student choice and sufficient blocks of 
time for students to engaQe in the practice of writing and reading" 
{p. 19). 
It is the type of writing and reading practice that will have a 
positive or negative effect on a student. Tchudi and Tchudi (1984) 
expressed their concerns over the use of prescribed textbooks in 
) 
language arts classes to teach writing. They feel "textbooks put the 
cart before the horse; they (textbooks) are more concerned about 
the form of writing than what goes into it: the substance" (p. 20). 
6 
The 1980's brought around the "process writing movement." 
Many teachers' instructional approach to writing began to shift from 
traditional textbook writing instruction. They began to look at 
writing as a developmental process. Teachers also began to truly 
listen to their students. They used what they learned about 
individual students to guide their instruction (Stewart-Dore, .1986). 
What brought about this change? What brought about the 
belief that, 'Writing is more than just practice, it involves your whole 
self-- your thoughts, your. attitudes, your feelings and experiences" 
(Tchudi &Tchudi, 1984, p.13)? People who are dedicated to the 
literary development of children brought about this change. Jensen 
(2002) saluted these "people" in an article entitled, "Teaching 
Writing on the Shoulders of Giants." This article is a "hats off' to 
educators such as Donald Murray, Donald Graves, Lucy Calkins, 
Marie Clay and many, many more who have fought the fight for 
literacy and won. These people or "giants" as Jensen refers to 
them, have spent their adult lives conducting studies to bring about 
what we know today about writing and reading. While much 
research has already been conducted, society is always changing; 
this leads the way for more research to be conducted. The "giants" 
provide the shoulders for modern literacy to spring board off. 
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Writing in "Today's" Classroom 
The writing instruction we see in today's classroom is quite different 
from that seen decades ago. For years now teachers have taught writing 
through shared and interactive writing experiences, guided writing or 
writing workshop, and independent writing (Hammerberg, 2001 ). 
In shared and interactive writing the teacher and the student work 
together to compose a writing piece where the teacher acts as the scribe 
(Hammerberg, 2001; Routrrian, 1991). "In shared writing, the writing is a 
negotiated process with meanings, choices of words, and topics discussed 
and decided jointly by students and teacher" (Routman, 1991, p. 60). 
The purpose of guided writing or writing workshop is to provide the 
instructional support students need to become effective writers (Fountas & 
Pinnell, 2001). "Guided writing is the heart of the writing program. 
Teachers guide students, respond to them, and extend their thinking in the 
process of composing text" (Routman, 1991, p.66). 
, During guided writing and shared writing, the writing process is 
taught. Experts in the field of writing have many different titles for the 
steps of the writing process. Graves (1983, 1994) refers to these steps as 
rehearsing and composing. The composing stage encompasses drafting, 
revising, and editing. Fountas and Pinnell (2001) refer to the steps as 
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exploring, drafting, editing, and publishing. No matter what literature 
researched, the steps all carry similar roles. 
Independent writing is an opportunity for children to apply all they 
have learned about the writing process. This is accomplished through 
both assigned and self-selected writing, also known as free choice. It is at 
this stage in writing instruction where a teacher can make or break a 
writer. Independent writing can open the door for engagement and can 
also be the catalyst toward motivating writers. The words "independent 
writing" can spark students' interest all by themselves. The countless 
hours teachers spend trying to spark students' interest can be 
accomplished through independent writing. The key is knowing how to 
present writing to the students. 
How to Engage Students in Writing 
Many researchers feel that in order to engage children in the writing 
process, writing topics should be chosen by the students, not assigned by 
the teacher (Calkins, 1994, Graves, 1994, Fu & Townsend, 1999, Graves, 
1983). Freeman (1999) stated that, " You reduce the chance that children 
will engage with their writing when you assign topics, give story starters, or 
try to involve them in your own pet projects" (p. 43). Engagement is what 
teachers are pursuing. Guthrie, Mccann, Hynd, and Stahl (1997) 
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emphasize that "literacy engagement does not spontaneously arise for all 
students, and engagement is not sustained for long periods unless 
teachers nurture it" (p. 761 ) . Routman (1991) agrees and states that, "The 
best we can do as teachers is nurture writing, encourage it, sustain it, and 
give it time, space, freedom, and room in which to grow" (p. 194). 
In the book, Star Teachers of Children in, Poverty (1995) by Martin 
Haberman, the issue of assigning writing was addressed. He felt that 
when you assign writing yo� wind up with three groups of chil�ren in your 
classroom. The first group, about half, fully understand the assignment. 
The second group, about a quarter, has a partial understanding of the 
assignment. And the third group, no matter what, does not get it. He 
continues to say that it is this third group that teachers feel should not 
have been promoted or are too far behind. They are work. 
Applebee (2002) stressed the importance of teachers accepting 
multiple perspectives in writing and not close them off by expecting 
uniformity. When giving assignments, teachers are expecting uniformity. 
In the.study Serious Learning: Language Lost by Fu and Townsend 
(1999), the significance of free choice writing was noted. They discussed 
the writing experiences of a bright boy named Eddie. Eddie showed a 
dramatic decrease in writing creativity and interest between kindergarten 
and first grade. Upon extensive interviewing they learned this was due to 
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the teacher's approach to writing instruction. In kindergarten, the students 
learned to write by writing often about topics of their choosing. The 
teacher allowed. the students qu!=Jlity writing time and freedom in writing 
choice and expression. These students developed at their own pace. In 
first grade the teacher's idea of writing was often completing a worksheet 
or occasionally a written assignment where spelling, grammar and 
penmanship were emphasized. 
Teachers need to remember that students grow as writers only 
when they get the opportunity to truly write. When they have a vested 
interest in their writing topic, their writing will shine. Otherwise the writing 
becomes boring to themselves and others (Graves, 1983). Tiedt, 
Bruemmer, Lane, Stelwagon, Watanabe, and Williams (1983) agree with 
Graves in that the students have to have something to say about a 
subject, and truly want to say it, in order for writing to occur. 
Calkins (1994) and Graves (1994) emphasize the necessity of free 
choice writing. Part of the writing process calls for pre-writing. This pre­
writing requires students to brainstorm topics worth writing. They gather 
ideas through their daily experiences. "Writing does not begin with 
deskwork but with lifework." (Calkins, 1994, p. 3). Graves (1983) feels it is 
necessary to rehearse the writing topic because through this rehearsal a 
writer develops his or her voice. He feels that voice, the driving force of 
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the writing process, is taken away by assignments. "To ignore voice is to 
present the process as a lifeless, mechanical act" (Graves, 1983, p. 227). 
I 
Calkins (1994) agrees with Graves and goes on to say that not only 
do assignments take away a writer's voice but they also make the writer's 
experiences and life seem insignificant. 
By assigning students topics and starting sentences you are 
indirectly agreeing with those who come to us saying, 'I have 
nothing to write about' or 'Nothing ever happens to me.' This 
indirectly teaches them that their lives aren't worth writing 
about and that they don't have their own experiences to 
share. (Calkins, 1994, p. 12) 
Don Murray expressed his viewpoint in Calkin's book, The Art of Teaching 
Writing (1994), "I hear voices from my students they never heard 
themselves. I find they are authorities on subjects they think ordinary .... It 
is a matter of faith, faith that my students have something to say and a 
language in which to say it" (p. 17). Children are also teachers. You can 
learn just as much from them as they can from you. All you have to do is 
be willing to listen (Hindley, 1996, p.155). 
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The independent writing Calkins (1994) and Graves (1983) speak 
of is writing with a choice of topic, any topic of interest the children may 
have. Freeman (1999) wants to caution teachers in the term "free choice 
of topic." She feels there needs to be some structure in writer's choice, a 
balance between assigned and free choice. This balance could. be 
accomplished through designating a specific writing genre1 in which the 
students must write. She feels that assigned writing is necessary but 
should only be exposed to children after they have developed writing skills 
and confidence in their writing ability. 
Routman (1991) also finds assignments a necessity but 
encourages teachers to provide as much free choice writing with in the 
context of the assignment. "Any assignment can be made richer by 
adding a written dimension which encourages personal reflection and 
observation" (Power & Hubbard, 1991, p. 204). 
In an interpretive study conducted by Abbott (2000), a fifth grade 
boy discussed his experiences that led him to become an avid writer. He 
explained that "his teacher's enthusiastic nature and her willingness to 
\ 
provide 'freewriting' guidelines when making assignments provided him 
the conditions within which he could thrive as a writer and as a learner" 
(p. 20). 
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Troia and Graham (2002) also determined that a balance of 
structure and choice is necessary when teaching writing to students that 
are learning disabled. They found in their study that a highly explicit, 
teacher-directed instructional routine provided learning disabled students 
the most beneficial writing instruction. 
While Fu and lownsend (1999) feel students should be well 
practiced in free choice writing, they understand why assigned writing still 
plays such a prominent role in classrooms across America. Standardized 
exams create a strain on teachers, which results in an overwhelming need 
to prepare students through the use of closed-formula questions. 
The reality is that the stakes are rising and teachers are feeling the 
pressure. In order to meet the demands placed upon them and their 
students, teachers teach to the test (Pearson, Vyas, Sensale, & Kim, 
2001), instead of tne children. Weeks of instructional time, detached from 
the regular curriculum, is spent preparing students for a state exam 
{Applebee, 2002). Lawrence (2002) stated, in an article she wrote for The 
Reading Teacher, that she began a OAR approach to writing in January in 
preparation for a test that was in April. She felt that her writer's workshop 
program had not provided her students with "test taking" skills, which they 
would need to be successful on the exams. 
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Conclusion 
To best assist children across America to become better writers, it 
is absolutely necessary that they write. When deciding to use free choice 
writing or assigned writing, remember that the ultimate goal of a writing 
teacher is to produce life long writers. The immediate and long-term 
effects of students who feel they can not write must also be considered. 
Research suggests that those students who have difficulty with the writing 
process will feel effects not only on standardized exams but more 
importantly in their self-esteem and in the classroom (Rowe, Fitch, & 
Bass, 2001). According to a study conducted by Rowe et al., students in 
elementary school, who are strong writers, tend to be more popular. They 
carry a position of power in the classroom and are looked up to. Other 
students look to them for advice and for sharing their own ideas. All 
students should not only feel they can write, but should know how to and 
enjoy doing it. 
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CHAPTER Ill 
Design of the Study 
Purpose 
The purpose of this study was to determine if there was a 
difference in student performance in writing when the topic for writing was 
self-selected or when the topic was assigned. 
Research Questions 
3. Is there a difference in student writing performance when the 
writing_ topic is self-selected or assigned? 
4. Is there a difference in student writing performance between 
classrooms where fre� choice of writing topics are commonly 
practiced and in classrooms where writing topics are commonly 
assigned? 
' 
Methodology 
Subjects 
Ten third-grade students from two classrooms in an urban 
elementary school participated in this study. Five students were from a 
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classroom where assigned writing is common practice. The other five 
students were from a classroom where free choice writing is common 
practice. 
All ten of the subjects were found to be at grade level in writing 
prior to the beginning of this study. This was determined by their second· 
grade teachers through the use of the National Center on Education and 
the Economy's New Standards (1997), at the end of second grade. 
·Procedures 
This study took place over a period of ten weeks. During this time, 
four pieces of writing were collected from each of th.e ten students. Two of 
the writing pieces were assigned writing. The other two pieces of writing 
were free choice writing pieces, where the individual student selected 
his/her own topic. 
Analysis of the Data 
To determine if there was a difference in writing performance, 
based on length, the data were first analyzed by finding the total number 
of words written in each writing sample. An individual and class average 
of the total number of words written was found for both the assigned 
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pieces of writing as well as the self-selected pieces. These averages were 
then compared to determine which individuals and class wrote more for 
assignments and which individuals and class wrote more for pieces where 
the topic was selected by the students. 
Next the writing samples were subject to a rubric to determine the 
quality of the writing. Three rubrics were designed to meet the styles of 
writing submitted. Of the assignment pieces collected one was a 
summary piece and the other was a compare/contrast piece. Of the self­
selected pieces collected, all were narratives. These rubrics were based 
on the performance indicators from the New Standards {1999) by the 
National Center on Education and the Economy. 
To avoid possible discrepancies in the assessment process each 
writing piece was assessed separately by the same two teachers. A third 
teacher was used to reassess the writing pieces when a score 
discrepancy occurred. In a study completed by Johnson, Penny, and 
Gordon (2001), the method of using a third evaluator was determined to 
be essential when holistically scoring writing pieces. 
After each writing sample was scored, individual and class, mean 
rubric scores were found than compared. This determined which 
individuals and what class produced better quality writing. 
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CHAPTER IV 
Analysis of Data 
Purpose 
The purpose of this study was to determine if there was a 
difference in student performance in writing when the topic for writing was 
self-selected or when the topic was assigned. 
Research Questions 
5. Is there a difference in student writing performance when the 
writing topic is self-selected or assigned? 
6. Is there a difference in student writing performance between 
classrooms where free choice of writing topics are commonly 
practiced and in classrooms where writing topics are commonly 
assigned? 
Findings 
The four pieces of writing submitted by each subject, two assigned 
and two self-selected writing pieces, were first analyzed by finding the 
total number of words written in each sample. Table 1, shows individual 
totals, as well as a class average for the classroom where writing was 
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usually assigned. Table 2 shows individual totals, as well as a class 
average for the classroom where writing topics were usually self-selected. 
Pseudonyms were used for each of the subjects. 
Table 1 shows a class average for assignments as 92.3 words. 
Table 2 shows a class average for assignments as 95.3 words. Between 
the two classes there was only a small difference in the number of words 
written when it comes to completing an assignment. 
Table 1 also reflects a class average of words for self-selected 
pieces of writing as 143.8 words. The class average of words for the 
classroom where writing topics were usually self-selected, Table 2, is 
207.9 words. Here there was a difference of 64.1 words between the two 
classes. 
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Table 1 
Classroom of J.\ssigned Writing--Total Number of Words 
smns ·Wi91ed-2 � Self.Seledl!d-1 Self-Sela:ted-2 ltleragJ 
lire 62 62 00 100 945 
t<'aly 100 115 107.5 254 331 292.5 
t<alin 118 104 111 149 123 13; 
Mle 77 � a> 181 48 114.5 
Prre 112 ro 101 ffi 'dl 81.5 
Class Average = 92.3 words Class Average = 143.8 words 
Table 2 
Classroom of Self-Selected Writing---Total Number of Words 
&qeds lssipd-1 Assipd-2 ,.,.. Self-eeledm-1 Self-eela:ted-2 ,.,.. 
t<a!ef 111 81 96 372 240 � 
k:B ro g) 93 100 2B 187.5 
A.Bin 100 94 137 125 00 112 
Tay 79 81 a> 374 100 117 
l.aTy 75 ffi 70.5 187 127 157 
Class Average = 95.3 words Class Average= 207.9 words 
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Next, all four pieces of writing submitted by each subject were 
assessed with a rubric (see Appendices A, B, and C). Each writing piece 
was given a score to determine its quality. Tab1e 3 represents the rubric 
scores for the assigned pieces of writing gathered from the subjects in the 
classroom where writing topic was commonly assigned. Table 4 
represents the rubric scores for the assigned pieces of writing from the 
subjects in the classroom where students usually select his/her own 
writing topic. 
Table 3 shows a class average for rubric scores on assignments as 
3.2. This score meets the New Standards (1997) for third grade students. 
On a four-point rubric, a score of three or above indicates the work meets 
the standard. Any score below a three does not meet the standard. Table 
4 shows a class average for rubric scores on assignments as 2.8. This 
score is slightly below the New Standards for third grade students. 
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Table 3 
Classroom of Assigned Writing---Rubric Scores 
Student Assignment-1 Assignment-2 Average Score 
/ Tina 3 2 2.5 
Kathy 4 3 3.5 
Kevin 4 4 4 
Mike 2 2 2 
Anna 4 4 4 
' 
Class Average for Assignments = 3.2 rubric score 
Table 4 
Classroom of Self-Selected Writing--Rubric Scores 
Subjects Assignment-1 Assignment-2 Average Score 
Kasey 4 3 3.5 
Ida 3 4 3.5 
Austin 2 3 2.5 
Tony 2 2 2 
Larry 2 3 2.5 
Class Average for Assignments = 2.8 rubric score 
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The following two tables represent the rubric scores of the self­
selected pieces of writing submitted by all subjects. Table 5 represents 
the rubric scores for the classroom where writing topic was usually 
assigned. Table 6 represents the rubric scores for the classroom where 
writing topic was usually selected by the student. 
Table 5 shows that in the classroom where writing assignments 
were usually assigned, the students1averaged a rubric score of 2.3. This 
score is below the third grade standard for the writing of a narrative 
according to the New Standards (1997). In Table 6, however, it can be 
noted that the class average in the room where student� self-select their 
own writing topics, meet grade level standard with a rubric score of 3.6. 
The data represented on all of the tables in this chapter indicate a 
difference in student writing performance. This difference can be noted 
when individual scores are compared, as well as, well class averages are 
compared. 
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Table 5 
Classroom of Assigned Writing---Self-Selected Rubric Scores 
Students Self-Selected-1 Self-Selected-2 Average Score 
Tina 2 3 2.5 
Kathy 3 2 2.5 
Kevin 2 2 2 
Mike 2 2 2 
Anna 2 3 2.5 
Class Average of Self-Selected Pieces= 2.3 rubric score 
Table 6 
Classroom of Self-Selected Writing---Self-Selected Rubric Scores 
Students Self-Selected-1 Self-Selected-2 Average Score 
Kasey 4 4 4 
Ida 2 4 3 
Austiri 4 3 3.5 
Tony 4 4 4 
Larry 4 3 3.5 
Class Average of Self-Selected Pieces= 3.6 rubric score 
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CHAPTERV 
Conclusions and Implications 
Purpose 
The purpose of this study was to determine if there was a 
difference in student performance in writing when the topic for writing was 
self-selected or when the topic was assigned. 
Conclusions 
The results of this study indicated that there is a difference in 
student writing performance between classrooms where free choice 
writing topics are commonly practiced and in classrooms where writing 
topics are commonly assigned. Students from the assigned classroom 
generally outperformed students from the self-selected classroom when 
writing topics were assigned. Students from the self-selected classroom 
wrote lengthier pieces, of better quality, when writing on topics they had 
chosen compared to the assigned classroom. 
Differences were also observed among individual students. Take 
Kevin, for example, from the assigned writing classroom. He was 
consistent in the length of his writing pieces, whether the writing topic was 
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assigned or self-selected,,however, the quality of his writing varied. 
Writing assignments showed to be a strength for him. Tony showed a 
strength in writing on self-selected topics. He averaged 277 words and a 
rubric score of 4 on writing where he selected his own writing topic while 
he only averaged 80 words and a rubric score of 2 on assignments. 
The students that participated in this study from the assigned 
classroom were very excited to be able to write on self-selected topics. 
During school the only time they have to write about topics they choose is 
when and if, they have finished their assignments. They enjoyed coming 
into my room to write about anything they wanted. While each child from 
this classroom had numerous assignments I could have chosen from to 
use for this study, each had only two pieces of writing for which they had 
chosen the topics. The assigned pieces (all but one piece-Mike's) which 
were chosen from this classroom also had been conferenced on and 
edited upon by their classroom teacher. 
The students that participated in this study from the self-selected 
classroom had numerous pieces of writing to choose from where the 
writing topic was self-selected. They had only three assigned pieces to 
cnoose from to use for this study.' None of the pieces submitted for this 
study by this classroom had been conferenced upon or edited by the 
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classroom teacher. If there were any editing marks and/or revisions made 
to the pieces they were made by the students. 
As a teacher I have discovered that it is essential to provide 
opportunities for both styles of writing in my classroom. Students need to 
be able to write to a task efficiently. Standardized testing is a reality for 
the time being. They also need, however, ample opportunity to develop 
the writer within. This allows students to want to write and have an actual 
interest in the process of writing. Once students are enthralled by writing 
itself I do not think an assignment here or there will disenchant them. 
Recommendations for Future Research 
This study should be conducted again, but on a larger scale. The 
number of subjects should be increased as well as the number of writing 
samples collected from each subject. This would allow for a statistical 
analysis and a more concrete comparison. 
There should be a longitudinal study conducted on students' writing 
habits throughout their schooling. The focus of this study could be on 
students' emotions toward writing and the reasons behind these emotions. 
The focus could also be just observing the quality of writing as it varies 
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from grade level to grade level and possible explanations for such 
; 
variation. 
Classroom Implications 
As a result of this study, modeling of the writing process should be 
stressed. Each step of the writing process should be demonstrated, in 
detail, and applied during independent writing, in order for students to 
grasp the abstract concept. 
While some of the subjects utilized the revising and editing steps of 
the writing process, most did not. More of a focus needs to be placed on 
independent revising and editing of pieces, especially when giving 
assignments. The imp_ortance of these two steps of the writing process 
needs to be emphasized. It seems that many of the students rushed 
through their assignments, just to get them finished, in order to move on to 
what they enjoyed more. 
Conferencing, both during and after assignments with each student, 
is essential. Students need guidance toward producing a solid story or 
response to literature. The teacher needs to be able to see what students 
understand and what they can apply toward their own writing. 
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For classrooms where there is not time regularly slotted for 
independent writing; students can carry a journal. This journal can be 
written in whenever the students have a moment. In order to produce life 
long writers, the students need to write independently, about any topic 
they choose. 
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Appendix A 
Third Grade Summary Rubric 
4 3 2 1 
Student's writing: Student's writing: Student's writing: Student's writing: 
*Has a good *Has a good *Has an *Has an 
introduction introduction introduction introduction 
*Names the text *Names the text *Names the text *Names the text 
*Provides specific *Provides enough *Provides a few *Details provides 
details from the details from the details from the are not clear 
text so that the text so that the text that may 
reader can reader can include: 
understand the understand the -setting 
interpretation: interpretation: -characters 
-setting -setting . -events from 
-characters -characters the text 
-main events -main events 
from the text from the text 
*Has a good *Has a conclusion 
conclusion 
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Appendix B 
Third Grade Comparison Rubric 
4 3 2 1 
Student's writing: Student's writing: Student's writing: Student's writing: 
*Has a good *Has a good *Has an *Has an 
introduction introduction introduction introduction 
*Names the texts *Names the texts *Names the texts *Names 1 
being compared being compared being compared similarity or 
difference 
*Names 3 or more *Names 2 *Names 1 between the texts 
similarities similarities similarity 
*Names 3 or more *Names 2 *Names 1 
differences differences difference 
*Has a solid *Has a solid 
conclusion conclusion 
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Appendix C 
Third Grade Narrative Rubric 
4 3 2 1 
Student's writing: Student's writing: Student's writing: Student's writing: 
*Engages the reader *Engages the reader *Attempts to engage *Does not attempt 
by establishing: by establishing: the reader by using to engage the 
-a setting -a setting one or more of the reader by 
-an introduction of -an introduction of following: establishing: 
characters characters -a setting -a setting 
-an introduction of -an introduction of -an introduction of -an introduction 
the problem/story the problem/story characters of characters 
line line -an introduction of -an introduction 
the problem/story of problem/ story 
*Stays on topic *Stays on topic line line 
*Uses many details *Uses details to *May contain a few *Does not stay on 
to describe describe characters extraneous events I topic characters and plot and plot 
*May have a few *May contain 
*Creates a clear *Creates a events out of order limited or no details 
sequence of events sequence of events 
to develop the plot to develop the plot *Lacks supporting *Is unorganized in 
details structure j*Has a strong *Has a conclusion 
conclusion *May or may not *Does not have a 
I have a conclusion conclusion 
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